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v:ith inuch tratiTiide, we acluioKledge (in alphabetical order) some of 
tiiose \<ho have, in the spirit of Giristian love, helped us: 

Mrs. Eleanor Abrath, Secretar>' of The Ashlock Leaming Center, Ltd. 

Mr. Joseph Arrigo, Adjninistrative Assistant to the Director of 
The Ashloclc Learning Center, Ltd. 

Mrs. Virginn Burratt, Secretary of St. Giles School 

aiildren of The Ashlock Learning Center who did collating of 
forms, etc. 

Children of St. Giles School who were tested 

Sister Carol Coenen, O.P. 

present Prijicipal of St. Giles School 

Monsignor James Gleeson 

former Pastor of St. Giles Parish 

* 

Mrs. Anita Jacobson, Assistant Professor of Special Education. 
Northeastern Illinois University 

Reverend Ray Johnson, former Pastor of the First Baptist Church. 
Oak Park * 

Doctor Janet Lemer, Professor of Special Education, 
Northeastern Illinois University 

Doctor Ja-nes I>:ahler, Psychologist of School District #97 

Sister Rita McCloskey, O.P. , Administrator, The Dominican 
Education Service, Rosary College, River Forest 

Reverent Thomas McDonough, Pastor of St. Giles Church 
Oak Park 

Mrs. Kaye Meason, R.N. , School Nurse, St. Giles School 

Ms. Sandra -Lynn Moskowitz, Graduate student at 
Northeastern Illinois University. 
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Parents of St. Giles children 

Mrs. Lyjin Reynolds, Grnduate student at 
Nortlieastern Illinois University 

Ms. Anjie Rogers, Teacher at St. Giles and Graduate student at 
Northeastern Illinois University 

Sister Marie Cornelia Small, O.P., Fomer principal at 
St. Giles School 

Sister Caroline' Walsh, 0. P. Clerical Assistant, St. Giles 
, Convent 

Mr. John Sullivan, Fomer iDember of St. Giles School Board 
Staff members of St. Giles School 
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April 6, 1963--Doctor Sainuel Kirk: 

t. 

I have felt for some tajne that labels we give children are 
satisfying to us, but of little help to the child himself. 
We seem to be satisfied if ve can give a technical name to 
a condition. Tliis gives us the satisfaction of closure. 
We thiiik we know the answer if we can give the child a name 
of a label--brain injured, schizophrenic, autistic, mentally 
retarded, aphasic, etc. . . • the term 'brain injured' has 
little meaning to me from a management point of view. It ; 
does not tell me whether the child is smart or dull, hyper- 
active or under-active. The tenns cerebral palsy, brain 
' injured, mentally retarded, aphasic, etc., are actually - 
classification tenns. In a sense they are not diagnostic, 
if by diagnostic we mean an assessment of the child in such 
a way that leads to some form of treatment, management, or 
remediation. In addition, it is not a basic cause since 
the designation of a child as brain injured does not really 
tell us why the child is injured or how he got that way. 

Recently, 1 have used the term '^learning disabilities' to 
describe a' group of children who have disorders in develop- 
ment in language, speech, reading, and associated communi- 
cation skills needed for social interation. In this group 
I do not include children \vho have sensory handicaps such as 
blindness or deafness because we have methods of managing' and 
training the deaf and the blind. I also exclude from this 
group children who have generalized mental retardation. (Kirk, 
1963, pp. 2-3) 

Wiederhold (in Mann and Sabatino, 1974, p. 142) noted the Liportance of th 
speech of Doctor Kirk's in beginning the 'beaming disabilities" movement. 

Good (1973, p. 185) contributed the significant idea of discrepancy : 

... an educationally significant discrepancy bet\s^een a child's 
apparent capacity for lanjguage behavior and his actual level of 
language functioning, may be either a retardation, a disorder, or 
a delayed development in one or more of the processes of speech, 
language, reading, spelling, writing, or arithmetic, resulting 
from a possible cerebral dysfunction and/or emotional behavioral 
disturbance and not from mental retardation, sensory deprivation, 
or ctdtural or instructional factors. . 



... » i • • ■ - ^ • • ' ■ * ■ ^ / " . / '^"^ -i'it 3 1- sue of t})C- ;•})] J.: \ 

]>rofjtii;r, r. o:n ;sl 1 crj.l.i^Ke in a ; : [M3];ir public sclioo] class: 

... a child is said to have a learning disability if his 

school achievement is more than one year below his mental 

ac;e, and if he cannot get along or profit from attendance 

in a regular public school class despite normal intellectual * ^ 

potential (i.e., an absence of mental retardation) and a lack 

of gross motor impaiiTnent. 

Lerner, (1971, p. 299) has given one of the most comprehensive C^^J^d most 

useful) definitions: 

Based on definition provided by the National Advisory Committee 
on Handicapped Children, U. S. Department of Health, Education, 
and Welfare, 1968, a learning disability refers to one or more 

.significant deficits in essential learning processes requiring 
special educational techniques for its remediation. Children - 
with learning disabilities generally demonstrate a discrepancy 
between expected and actual achievement in one or more areas, 
such as spoTsen, read, or written language, mathematics, and 
spatial orientation. The learning disability referred to is 
not primarily the result of sensory, motor, intellectual, or 
emotional handicap, or lack of opportunity to learn. Deficits 
are to be defined in terms of accepted diagnostic procedures in 
education and psychology. Essential learning processes are those 

"Currently referred to in behavioral science as' perception, inte- 
gration, and expression, either verbal or. nonverbal. Special 
education tedmiques for remediation require educational plan- 
ning based on the diagnostic procedures and findings. 

Personally, I do not favor the texm, ''learning disabilities;*' 

Kephart (1960, p- 122) makes reference to a dichotomy of 
teiTninology in the field—learning problems (learning 
difficulties) versus learning disabilities. According to 
Kephart, when a child has a learning problem, he has not 
ex-perienced sufficient motor learning. If he has a learning 
disability, he has a medical or physiological reason for his 
impaiiinent and should be referred for medical treatment. 

Kephart has alluded to a distinction in temdnology; Ashlodc 
has delimited the distinction .... This finer distinction 
is that a learning disability is an educational problem for 
which there is no apparent solution at this time. A learning 
difficulty is a term applied to an educational* problem for 
which there is a pretty good possibility of at least a partial 
solution (Derv'in in Ashlock, 1969, p- 55). 
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:"».n I first st.i/lcd tc on ];roblC';r: of 'iOv: a Catl»o]ic sclioo] 

conld set up a leainang disabilities profir;^JB, I set out to research the 
topic. The research did not take long, because I was unable to find any 
literature which was significant to me. Caught in this dileinma, I decided 
that my next step should be to select a Catholic school which was interested 
in children with learning problems and offer to help that school identify 
its "leaming disabled"' diildren. 

The Ashloclc, Learning Center was founded on Febniaiy 12, 1968, as a 
facility designed for testing and tutoring children who had learning 
problems. By August of tJie same year, we realized that some of the 
children we were tutoring needed a full day special educational program. 
During that siuruner I was* teaching a course in educational psycliology at 
Rosary College in River Forest. One day I announced to my class niy 
intention of founding a full time school for children with learning disorders, 
and asked the students if anyone Tcnew where I could obtain space. One of 
the young sisters directed me to St. Giles, where I obtained the ube of one 
room from the Rt- Rev. James Gleeson. Sister Marie Cornelia, the principal 
of St. Giles School at the time, graciously pemitted us free use of the 
space. In return, 1 offered to test some St. Giles children. So began 
the two and a half year association between The Ashlock Learning Center 
and St. Giles School. 

In January of 1971, our need for more space necessitated our move to 
the Educational Building of the First Baptist Church in Oak Park where Doctor 
Ray Johnson was pastor. This is our present location. 

8 
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].? jit.-ilic-n. ]*] L-;f^.;;nt .;tori c-<; of St. i-iiles prc>::jpt c-t^ lui' lo offer : .y 
•'iiKJitif ication project" to that school, v.hc^re Sistor Carol Coenen is 
TjOW p#rincipal, 

«. 

vrnile we were located at St. Giles, Sister Maay Dolan had always 
bocrn a good friend to our Center, and tJie fact that she had now become 
Educational Guidrince Person at St. Giles also entered into my decision 
to approach that school. Both Sister Carol and Sister Mary agreed to 
work with me. The tentative proposal made to Sister Carol and the 
faculty of St. Giles was: " - 

1. That the administration and faculty of St. Giles would 
submit the names of children who seemed to be having 
difficulties leaming and/or achieving. 

2. Tliat parents would be noi^fied by St* Giles i£ their 
children had been included in this list. It was agreed 
between the administration of St. Giles and me that no child 
would be tested unless the parents were in complete agreement 
concerning family participation in the project. 

3- \\hen St. Giles School received the peiTnissicn forms from the 
parents, checklists were sent to parents and teachers so that 
background material could be obtained. These checklists 
included: 

The Ashlock Learnin g Center Check list of Pre -School 
Identifying Cha racteristics for Potentia l Learning 
Difficulties . (Ashlock, 1975) 

The Ashlock L earning Center Checklist of General 
Iden tifying Characteristics for Potent ialTXe am ing^ 
DifTiiculties . (Ashlock, 1974) ' ^ 

The Ashlock Learning Center Checklist of Prima ry 
Level Identifying Characteristics for Possible 
Learning Difficulties . (Ashlock, 1975) 

The Ashlock Lea:imng Center Checklist o f Intenriediate 
Leve l Identifying Characteristics for Pps sISTe LearnT ng 
Difficulties (Ashlock, 1975) 
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Tiie Ashlock l.cj.niing C/jTriL-r Oiecklist of J^y:^^^l^5cnj^ 
lljg^Ilp^^X^^^^^^^ Q^aractef^stics'^j'Qr Possible 

lleajT^^ 1975) 

The next step v.as to asTc Mrs. Kay Meason, the school nurse at St. 
Giles, to furnish us with the most recent data on vision and hearing 
acuity screenings. 

Tlie Vfechsler Intelligence Scale for Chi Idren^Jveyised Q^'echsler , 
1974) Kas then administered to the children. [Hereafter this test will . - 
be - referred to as the WISC-R-D The actual testing was done by four graJuate 
students from Northeastern Illinois University who were talking a course in 
individual abilities assessment: Sister Mary Dolan, Mrs. L>Tin Reynolds, Ms. 
Ajine Rogers and Ms. San.dra Lynn ^fos'ko;vitz. As a registered psychologist, 
I interpreted the test results. Because of these students fulfilling 
course requirements - and donating time far beyond that required for the 
course - we were able to do this othenvise expensive testing at no charge 
to the parents. 

Following "this. Sister Maiy Dolan and I wrote reports detailing: 

a. The vision and hearing auditory screening dats 

b. Background data thought to be pertinent 

c. An explanation of the WISC-R results 

d. Fi rst level recommendations, including a statement 
concerning whether the child had been identified 
(not diagnosed) as an L. D. student. 

At this point, we oifer our operational definition for an L. D. 
identific ation: 

a. On an individually administered intelligence test, at 
least one of the me-isurcd I.Q.'s must be at least 80. 

b. On a test such as one of Hie Kechslers, a difference 
of 15 points between or among any of the I.Q.'s. 

c. On the Wechsler, a difference of 3 points or more r 
between or among any of the scaled scores. 

10 
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A (^::rjrcnccr of 2 ycoiT, or i. -re Lc-V... n i;r:i.le pl.'iCcn.L-nt 
.•tri'J rforii-'trjce in r:iiy crrca as i^clL-ri^Uii^d by tests, 
chc^cn with the individual child mind. 

Behavioral difficulties, such as extreme distractibility 
xhich ji:nJve rcijular classroom instruction ir.ipractical. 



St. Giles is a Catholic sdiool vith 73S pupils, gr.^dss K-S. Tne 
school has three buildings .md covers .-^ area of tJiree quarters of a 
bloclc. North Oak Pari a middle to upper middle class neighborhood. 
A large pL^rcentage of parents are professional people or white collar 
Avorl^ers, altJiough sonie are blxie collar \v'orT<ers and laborers. Our children 
are v.hile \vdth a few Filij ino students adding another sjr.all dijnension. 
Sixty percent of our pupils reside in Cak Park; 40% in the Chicago neigh- 
borhood adjacent to tJie suburb. - - 

Two years ago. when I first b^rgan my work as Educational Guidance 
Person I had writ ten a job description. One of the entries was to 'Vork 
with ajiy problem academfc or othenvise'*. I soon found that teachers and 
parents were looking for help for children having problems in learning and 
achieving. The term ''learning disabilities'* left the realm of semantics 
and bec' a reality in my life. I began to look around for education for 
nrv'self and help for students. The first was easier than the second. 

At this point in time we found that help was more easily obtained for 
Oal; Park children. Public School District ^97 was eager to cooperate in 
the psychological evaluation of Oak Park students. Through dual enrollment 
our children could be evaluated and have a prescription written for them 
within three months. This could be anything from remediation in the St. 
Giles classroom, to release time to the local public school and in a few 
cases full tiJne placement in a public school learning disabilities center. 

hhile our Oak Park students were obtaining help, those just across 
the street in Chicago were feeling the difference of a few blocks and r 
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;jwol])cr sciv/»o] ilj strict, (j)icni>o, uikIlt \he Imk, l^'id to ^InnT enrol] our 
children arid did so willingly. Unfortunately, the Chicago Public School 
system lags tragically behind in meeting t>^ « nts. I have 

had the actual experience of waiting ti^o >/ ..i ^''s name to come 

up for an evaluation. And in the few instanL.ci» w];en evaluations were 
done, many more wceXs went by before the veiy brief reports were sent. 
TJierefore, our Chicago parents began to feel an inequality of services. 
Their only hope was private testing which fortunately was available through 
The Dominican Education Center at Rosary College under the direction of 
Sister Rita McClo5-T<ey, Concordia College and the Ashlock Learning Center. 

Again prescriptions were made - these were either for classroom 
remediation or full time placement in a learning disability center. These 
parents had to choose betn>?een their Chicago public school or a private one. 
Tliere was not release time available as a result of private testing and in 
the case of anything non -public, finances played a part. 

By the end of last year it was becoming clearer ta us that somehow in 
the near future we would have to obtain someone trained in learning 
disabilities on a full or part time basis. This was a shaky financial 
prospect. 

Then last December, Doctor Ashlock approached Sr. Carol Coenen, our 
Principal and me with an idea that gave us a feeling of "resurrection". 
His plan w^as to help us identify children with learning difficulties, 
prescribe for them and somehow, sometime help us set up our o\<n center. 

13 
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Since J.'inuruy our ]oojc-ct has bc*cn e\'olvih^ j.ij^idly, hc-coning luore 

exciting and more time consiuning. At present Ave have approximately 

46 stiulents in process. By this I mean that they are on a step -by-step 

I. 

program toKard diagnosis and remediation. 

We first 3s]<ed all of our staff to identi ' < ^ <3ejn s ^^ho Kere having, 
learning or achieving problems. From the 97 nsjiies submitted, we sent 
letters to the parents explaining the program along with authorization 
she^^ts for release of infoi-mation. The response ^vas quite positive; 83 
accepting. We then as]<ed each parent to separately fill out a' check list " 
compiled by tJie Ashlock LeaiTiing Center and tlie teadiers to check a similar 
list of characteristics. Meanwhile our school nurse compiled vision and 
hearing reports for the 'students. TTien each student vas given the WISC-R. 

The record keeping both at St. Giles and the Ashlock' Learning Center 
became enormous as all the material had to be sent out, collected and filed. 
I vas fortunate to have one of our retired Sisters, Sr^-- Caroline Walsh, 
to do my secretarial A>?ork. 

After all the data was collected a report vas written on each 
child containing recommendations for further diagnostic testing. So 
far our parents and children were benefitting without fee but it looked 
as if the next phase would need to be privately financed until Mrs. 
Lillian Stevenson, Assistant Professor of Special Education at Northeastern 
Illinois University, who had heard of the project through Doctpr Ashlock 
invited us to use her clinical practicum students this summer to 
further the diagnostic testing, which is now in progress with 15 
graduate students working under supervision with 46 children. . 
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Tv.o tJl})er sc-rx^icL'S whii.h '^ill be of future use wi]! be dir^^>nost3c 

tests ordered tljroij<;h the catejioiy of Gi]3d?ince under Title W and the 

borrowing of materials from the libraiy of the Kest Suburban Association 

I. 

for Special Education. Thi-ough these we are trying to utilize opportunities 
that have been funded by the governiTir 

iN'here do we go from August? • 1 , i\'erted a Avorlvroom in the 

convent for our Center. This is a bei,uj, ,ing. We will have 46 students 
diagnosed and prescribed by the middle of August. Graduate students from 
Northeastern will work with some of our students as part of their teaching 
practicum under the supervision of Doctor Ashlock. These will be students 
Kho need less than a half day's remediation. Those needing halfday and 
full time remediation will have to be referred elsewhere for this year. 

This is a resiuTie of what one Catholic Scliool has tried to do with 
resources available. 

Ifliat suggestions do we have for you? First, investigate fully what 
services your public school district has and get your ^oot in the door. 
They must service your children tinder the law. Second ly,^J^P-you are near 
an insti^ * ^ of higlier learning, see what sendees you can obtain in the ^<ay 
of testing, practice teachers, etc. Third - check about obtaining materials 
through Title IV and investigate to see whether there is a chapter of the 
Association of Children 4^?ith Learning Disabilities in your area. Often 
speakers and materials are available through this group. They will also 
lobby for legislation. 

And finally, locate your friendly neichbothood Psychologist named 
Jones or Brown - ours is named Ash lock I 
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A^li1o»-k, 1\ Inc .v.];locy: 1 '-'di ninp ^cji» cr niociJist of Mc-mi fy i ijp^ 

( :r;jc t or i St i cV for j'c^i C'^i^ "^^X J-c-Vw pj^^'DH^ " Oai." "^\-7r]c , 

'Jne Ashio'cV Learni ng Q*^^ 
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AN JiWJ TA I JON 

The reader is invited to telephone or write us conceming 
how our project is progressing aj)d/or infomiation we might give you. 
Some of this infomiation might be: 

a. Parish bulletin explaining the project.. 

b. Pemission form for its to sign 

c. The Ashlock Learning Center checklists. 

Anything we have learned at the "grass roots" Irvel, we shall be 
happy to share with you. 




Patrick As\ 
Director 

The Ashlock Learning Center, Ltd, 
820 Ontario 

Oak Park, Illinois 60302 
(33 2) 383-5040 



Sister Kary Del an, (3. P. 
St. Giles School 
1030 Linden 

Oak Park, Illinois 60302 
(312) 383-6279 



